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Abstract

The primary aim of early childhood education and care
(ECEC) curricula is to foster and enhance children’s
social-emotional well-being. Previous research indicates
that musical activities in ECEC settings can support
various aspects of children’s well-being, particularly
social-emotional competencies. This study examined
whether integrated musical activities influence the social-
emotional well-being and resilience of preschool children
in ECEC environments. A quasi-experimental within-
subjects design without a control group was employed.
Two early childhood educators from rural and urban areas
in the counties of Zagreb and Medimurje assessed the
social-emotional well-being and resilience of 45 children
before and after a six-week program of daily musical
activities centered on three animal-related themes. The
sample comprised 21 boys and 24 girls aged 4.5 to 7 years.
Changes in social-emotional well-being were measured
using the Croatian version of the PERIK instrument. The
intensive six-week music program increased children’s
interest in musical activities and contributed to the
development of their musical competence. Paired t-test
analyses revealed significant improvements across all six
dimensions of social-emotional well-being and resilience:
social skills, self-control, assertiveness, emotional stability,
activity orientation, and pleasure in exploration. While
these findings support the positive role of integrated
musical activities in preschool settings, the absence of
a control group limits the generalizability of the results.
Future research should include a control group and a
larger, randomized sample to determine the impact of
musical interventions on children’s social-emotional well-
being and resilience more accurately.
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Introduction

Events such as lockdowns, earthquakes, wars,
economic crises, globalization, and migration

profoundly impact children’s social and emotional
well-being and resilience. These global changes
require careful attention and further research to
understand their effects on young children and
support their development in an increasingly
complex world. The effects of the pandemic,
coupled with broader political and economic issues,
have impacted the achievement of the Sustainable
Development Goals (SDGs) by 2030 (United
Nations [UN], 2015), particularly those related to
education, health, and well-being. Simultaneously,
access to artistic and cultural experiences for children
has been limited (Baclija Susi¢ & Sambol, 2022;
European Commission [EC], 2021; UN, 2015).
Given the complexity of education and the
importance of local context, meaningful change in
early childhood education and care (ECEC) settings
requires both internal and external leadership
(Eisner, 2017). The concept of educational
connoisseurship illustrates how artistic principles
can enrich educational practices by encouraging
nuanced observation and interpretation of learning
and teaching processes (Efland, 2004). Ecological
developmental theories, such as Bronfenbrenner’s
ecological systems theory and its later “process—
person—context—time” (PPCT) model, further
support the relevance of contextual influences.
These theories provide comprehensive frameworks
for understanding child development through
interactions within their environment (Eriksson
et al,, 2018). Bronfenbrenner’s (1979) ecological
theory highlights the influence of contextual
systems on children’s development, while Brendtro
et al. (2005) emphasize that every child benefits
from having at least one adult who offers them
unwavering care and affection. ECEC systems are
increasingly focused on fostering children’s social-
emotional development, resilience, and overall
well-being. This approach aligns with international
agendas and national curricular priorities.
Education systems recognize social-emotional
well-being and resilience as essential components
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of holistic development. They play a pivotal role in
creating emotionally supportive environments that
nurture social connectedness, emotional regulation,
and adaptive functioning.

Social-emotional well-being in early childhood

The concept of children’s social-emotional well-
being is increasingly viewed as a multidimensional,
developmental ~ construct  within  positive
psychology. Various theoretical perspectives offer a
thorough basis for examining and comprehending
this concept (Tatalovi¢ Vorkapié, 2019a, 2019b,
2020, 2021, 2024). One of the most prominent
theoretical models of children’s well-being is the
multifaceted framework developed by Ben-Arieh
et al. (2014), which offers an interdisciplinary
approach that comprehensively captures the
complexity of well-being across multiple
dimensions. Besides other contemporary aspects
this model encompasses, it also perceives children’s
overall well-being as aligned with the developmental
domains of cognitive, psychomotor, and social-
emotional well-being. Even though this model
provides such a significant contribution to the field
of children’s well-being, it still lacks some related
indicators and measures. Therefore, other, more
context-specific and operational models have been
developed to help practitioners assess and promote
well-being in educational settings.

Mayr and Ulich’s (2009) model offers a
framework for understanding and promoting
social-emotional well-being in early childhood.
The model identifies six observable dimensions
that serve as practical indicators for assessment
and pedagogical planning: social skills, self-
control, pleasure in exploration, self-assertiveness,
emotional stability, and activity orientation.
These domains emphasize that children’s well-
being should take precedence over pedagogical
trends, offering educators objective tools to guide
developmentally appropriate strategies grounded in
children’s emotional needs and interests. As Mayr
and Ulich (2009, p. 45) assert, “the well-being of
children under a practitioner’s care is of paramount
importance, beyond all pedagogical methods and
trends.”

National and European educational policies
increasingly prioritize child well-being as the
foundation oflifelonglearningand development (Ho
& Funk, 2018). For example, the Croatian National
Curriculum Framework for Early Childhood
Education and Care [NKRPOO] (Ministarstvo
znanosti, obrazovanja i sporta Republike Hrvatske
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[MZOS], 2015) recognizes well-being as a core
value and integrates it into cognitive, psychomotor,
and social-emotional developmental domains
(Tatalovi¢ Vorkapi¢ & LoCasale-Crouch, 2021).
However, Ho and Funk (2018) emphasize that
aligning policy goals with everyday practice requires
reliable methods for assessing and supporting
children’s well-being in specific settings. Therefore,
it is crucial to implement objective observation and
documentation techniques to monitor children’s
development. These techniques form the basis for
designing educational activities that respond to
children’s needs and interests.

Social-emotional well-being and music
education in ECEC

The first five years of life are critical for
establishing a foundation for lifelong learning and
well-being (Neuman & Powers, 2021). ECEC
settings play a vital role in supporting children’s well-
being (Sheridan & Pramling Samuelsson, 2013).
Rather than relying on implicit or secondary goals,
integrating music education as an explicit teaching
objective can enhance the focus on children’s
social-emotional development. When well-being
is a clear goal of music education, educators can
implement strategies that promote children’s overall
development (Schmid, 2024). This approach
aligns with the NKRPOO (MZOS, 2015), which
emphasizes children’s well-being across personal,
emotional, physical, educational, and social
domains. High-quality ECEC environments
support children’s healthy development and
successful  integration into positive  social
relationships (MZOS, 2015).

Research from the Study of Early Education &
Development [SEED] Project Consortium (2018)
studied the social-emotional well-being of five-year-
old children in ECEC settings across five European
countries, including Croatia. The study revealed
notable variability both within and between
countries. In Croatia, the relatively low percentage
of children identified as a cause for concern may be
linked to specific contextual factors. For example,
many five-year-olds do not regularly attend ECEC
programs, and mixed-age group settings are
common, resulting in fewer children being assessed.
These findings highlight the diversity of ECEC
contexts and the need for targeted pedagogical
approaches, such as music education, to support
social-emotional well-being. Furthermore, the
SEED Project emphasizes the importance of
considering cultural context and ECEC traditions
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when assessing children’s psychosocial well-being,
as developmental competencies are understood
differently across countries (Franck et al., 2024).
Therefore, universal assessment tools should be
used cautiously, particularly in culturally diverse
settings.

Studies based on experiential learning models
(Laevers, 1997) show that children’s well-being
and engagement are key indicators of the quality
of education during musical activities. Using tools
such as the Leuven Scales for Well-Being and
Involvement, researchers have found that children
exhibit above-average levels of well-being and
engagement during music sessions. These results
are supported by responsive teaching practices
that enrich musical skills and overall experiences
(Baclija Susi¢ et al., 2022).

Fostering social and emotional learning by
providing musical activities in early childhood
and care education

Building on the foundational understanding
of children’s social-emotional well-being, Social
and Emotional Learning (SEL) and Social and
Emotional Competencies (SEC) are essential
components of curricular activities in ECEC. These
elements support children’s mental health and
overall well-being (Ho & Funk, 2018; Yorke et al,,
2021). Higher SEL levels are consistently linked
to enhanced well-being, emotional intelligence,
resilience, and positive academic and social
outcomes (Arslan & Akin, 2013; Baclija Susi¢ et al,,
2022; Rakap et al., 2018; Tatalovi¢ Vorkapi¢, 2021,
2022).

According to the Collaborative for Academic,
Social, and Emotional Learning (CASEL, 2020),
SEL encompasses processes through which
children develop skills to recognize and manage
emotions, build positive relationships, demonstrate
empathy, and make responsible decisions. CASEL
(2013) outlines five interrelated competencies:
self-awareness, self-management, social awareness,
relationship skills, and responsible decision-
making. These competencies are central to children’s
effective social engagement (Vranjican et al.,, 2019).

Music education is a powerful tool for fostering
SEL. Activities such as improvisation, playing
instruments, group singing, and identifying
emotions through music provide authentic
opportunities to develop collaboration, empathy,
emotional regulation, and social cohesion (Baclija
Sudi¢ & Buerger Petrovi¢, 2023; Varner, 2020).
Music stimulates emotions, fosters creativity and
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imagination, and promotes group interaction and
self-expression (Kiipana, 201S5). Additionally, it
offers relaxation and inspires imaginative thinking.
Research indicates that music classrooms create safe,
predictable learning environments characterised
by emotional connection and empowerment,
which are vital for SEL (Newhouse, 2020). Long-
term engagement in collaborative music-making
improves mood, strengthens peer relationships, and
enhances self-awareness (Carter, 2011; Stewart et
al,, 2019). Moreover, brain research suggests that
early and sustained interaction with music supports
both cognitive and emotional development and can
be enriched through technology (Upitis, 2001).

Empirical findings from the SEED Project
Consortium (2018) and studies using tools such as
the Leuven Scales for Well-Being and Involvement
(Laevers, 1997) reinforce the positive impact of
music on children’s social-emotional well-being in
diverse ECEC contexts, including Croatia (Baclija
Susi¢ et al, 2022). These insights underscore
the importance of integrating music into SEL-
focused curricula as a means of nurturing inclusive,
culturally responsive, and emotionally supportive
learning environments.

The aim of this research is to analyse the effects
of integrated musical activities implemented in two
early childhood settings of preschool children on
their social-emotional well-being and resilience.
It was expected that significant differences in
children’s socio-emotional well-being and resilience
after the implementation of integrated musical
activities would be found.

Method

Participants

The study included a non-random sample of 45
participants, 21 boys and 24 girls, with a mean age of
5.65 years (SD = 5.59), ranging from 4.5 to 7 years.
The children were enrolled in preschool programs at
two kindergartens: one in an urban area of Zagreb
County and the other in a rural area of Medimurje
County.

Measures and procedure

This study uses a quasi-experimental, within-
subjects design to test the possible effect of
integrated musical activities, without a control
group, and a non-random sample with only
one group of subjects. In other words, only one
experimental group was used, with musical
activities implemented with two-time measurement
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points. The time between the first and the second
measurement was six weeks. Children’s social-
emotional well-being and resilience were measured
using the PERIK (Positive development and
resilience in kindergarten; Mayr & Ulich, 2009),
i.e. its adapted and validated version in Croatian
language (Tatalovi¢ Vorkapi¢ & Lonéarié¢, 2014).
The instrument contains 45 items distributed
equally across six subscales: social skills, self-control,
pleasurein exploration, self-assertiveness, emotional
stability, and activity orientation. First subscale
measures children’s competencies in making social
contact and socialization, the second one the ability
of regulating one’s own behaviour, the third one
the enjoyment in exploring the environment; the
fourth one evaluates fulfilling one’s own needs in
alignment with the environment, the fifth one the
ability to cope with stressful situations, and the
sixth one activity engagement. Early childhood
educators rated the items on a 5-point Likert scale
(1 = strongly disagree to S = strongly agree). All
subscales showed satisfactory levels of reliability
(social skills a = .958; self-control a = .968; pleasure
in exploration a = .946; self-assertiveness a = .956;
emotional stability a = .896; and activity orientation
a = .818), confirming the reliability levels reported
in the national validity study.

After obtaining the necessary permission
based on the informed consent, which consisted
of the basic information about the study, the early
childhood educators who agreed to participate were
provided with the instructions for rating children’s
behavior and using the scales. The kindergarten
management teams, early childhood educators, and
parents were thoroughly informed about the aims
and methods of the research. Ratings were collected
before and six weeks after the musical activities were
implemented.

The ratings were carried out by the early
childhood educators who worked with the children
in the kindergarten groups that implemented the
activities. The confidentiality of the data collected
on children’s behavior was maintained to the
greatest extent possible. However, due to the
within-subjects design and the need to compare
data from two measurement points, complete
anonymity was not possible. Only educators who
performed the assessments knew the children’s
identities, while the researchers had no access
to any personally identifiable information. This
distinction between confidentiality and anonymity
is particularly important in within-subject designs,
where individual data must be tracked over time.

Psychology and Music — Interdisciplinary Encounters

Statistical analysis was carried out using SPSS
22, i.e. descriptive analysis and testing for mean
differences (t-test for dependent sample) between
two measurement points. Musical activities based
on three themes related to children’s interest in
animals were integrated with other areas within
two-week themes, such as rabbit, spider, and bee, as
part of the full-day program for children in ECEC
settings. Encouraged by various prompts, the
children were engaged in adopting and performing
new songs (Bunny Woes, Here Is the Beehive, and
One Little Spider), counting rhymes (The Rabbit
Is Sleeping, Bumblebees and Bees, and Spider), and
listening to classical music (Camille Saint-Saéns’
Carnival of the Animals (“Kangaroos”); Nikolay
Rimsky-Korsakov’s Flight of the Bumblebee and
Vic Mizzy’s The Addams Family theme) within the
musical play. All stimuli used were selected based
on the children’s interests and developmental stages.
Throughout the research, the educators and the
music expert planned each phase collaboratively,
based onjoint reflections (Baclija Susié¢ et al.,, 2024).

Results and discussion

The descriptive statistics and t-tests for
dependent samples are presented in Table 1.
It can be observed that the mean values in the
first measurement are rather similar to those
reported in previous studies (Tatalovi¢ Vorkapi,
2022; Tatalovi¢ Vorkapi¢ & Loncari¢, 2014). As
previously established, early childhood educators
rated the emotional stability of children as the
lowest, and the self-control as the highest, all within
moderate to slightly elevated value levels. The
mean values obtained in the second measurement
were higher than those in the initial measurement.
Statistically significant differences were observed
across all PERIK dimensions between the first and
second time-point measurements. In other words,
the rated social-emotional well-being and resilience
were significantly higher after the implementation
of musical activities. This finding is expected and in
accordance with previous findings.

Research findings from the SEED Project, which
examined the social and emotional well-being
of young children in ECEC settings, suggest that
the lower percentage of assessments of social and
emotional well-being among 5-year-olds in Croatia
compared to other countries may be due to lower
attendance at ECEC programmes and the presence
of mixed-age groups in some Croatian settings
(SEED Project Consortium, 2018).
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Furthermore, previous research in the context
of music education confirms that music can serve
as a powerful tool for supporting children’s SEL
and well-being, in line with a holistic approach
to learning in early childhood education (ECE)
(Baclija Susi¢ et al., 2022; Baclija Susi¢ & Buerger
Petrovi¢, 2023). The results of an earlier study
on musical activities with preschool children,
viewed through the lens of children’s well-being
and involvement as key indicators of educational
quality (Laevers, 1997), show above-average levels
of well-being and involvement, while highlighting
the important role of early childhood educators in
this process.

Music and SEL share complementary goals
of supporting children’s self-awareness, social
awareness, responsible decision-making, self-
management, and relationship skills (Varner, 2020).
Music serves as an emotional stimulus, a creative
outlet, a means of relaxation, and a tool for self-
expression and group interaction (Kiipana, 2015),
while activities such as improvisation, ensemble
playing, group singing, and identifying emotions in
music naturally connect general music learning to
SEL (Varner, 2020).

Table 1. Descriptives at each measurement point
and #-values with significance levels on each social-
emotional dimension

EfrinReIfsion MP™ | M D |t 4 |r
Social skills 1 348 [1.06 |-5.86 |44 |<.001
2 432 |07
Self-control 1 3.53 | 1.08 |-6.05| 44 |<.001
2 427 059
Zi;;‘;;;; 1 (370 [090 [-5.78 | 44 |<.001
2 447 |059
Assertiveness 1 342 [1.10 |-6.75 | 44 |<.001
2 [422 |02
iﬁ‘;ﬁt"y“al 1 [293 078 |-641 |44 |<.001
2 [3.63 |0.64
‘:;Sr‘izion 1 329 |0.80 |-692| 44 |<.001
2 |411 |0.65

Note. *MP=measurement points (1=first measurement;
2=second measurement)
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It is important to note the significance of an
integrated approach to ECE’s music education in the
curriculum (MZOS, 2015). As a component of an
integrated approach to ECE, in which all segments
within the educational process are connected and
integrated (MZOS, 2015), music activities are part
of children’s holistic way of artistic and creative
expression of ideas, experiences and emotions
through different media.

Instead of viewing the benefits of music for
children’s well-being as an implied outcome, music
education can be presented as a specific goal aimed
at promoting social-emotional development and
enhancing well-being. When well-being is defined
as a teaching objective, educators can design
music activities that intentionally foster children’s
emotional and social development (Schmid, 2024).

However, it should be noted that only one group
of children received musical activities; there was
no control group in this study. This absence is a
major methodological limitation because it makes it
difficult to determine whether the observed changes
can be attributed solely to the musical activities
or to other external factors, such as maturation,
group dynamics, or environmental influences.
Without a comparison group, it is impossible to
completely rule out alternative explanations for the
results. In addition, the sample was very small and
non-random, which should be addressed in future
studies. Moreover, the assessments were carried out
by early childhood educators who implemented
the musical activities, which may have influenced
their assessments at the second measurement point.
Furthermore, as teachers’ ratings reflect the context
and traditions of ECEC, universal assessment
systems may be inappropriate due to cultural
differences in assessing children’s psychosocial well-
being (Franck et al., 2024). Thus, ensuring a larger,
random sample, a control group and more objective
rates - while recognizing that universal assessment
systems may be inappropriate due to cultural
differences in assessing children’s psychosocial
well-being - will improve the objectivity, reliability,
validity and generalizability of future studies on
the impact of musical activities on children’s social-
emotional well-being and resilience.

In terms of possible implications for practice,
it can be concluded that ECEC music programs
should be designed to support children’s holistic
development. Based on the belief that children
have the right to receive the highest quality
education from skilled, professional educators
(Day & Gu, 2015), the well-being of children under
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the practitioner’s care takes precedence over any
teaching methods or trends (Mayr & Ulich, 2009).
Music can serve as a powerful tool in this context,
playing a crucial role in fostering children’s holistic
development.

Conclusion

This study provides preliminary evidence that
integrated musical activities in kindergarten may
positively influence preschoolers’ social skills, self-
control, assertiveness, emotional stability, stress
management, activity orientation, and enjoyment
of exploration. While these results are encouraging,
they are not conclusive. Conclusions should be
drawn with caution, as the lack of a control group
limits the generalizability of the findings. To better
assess the impact of integrated musical activities
on children’s social-emotional well-being and
resilience, future research should include a control
group, a larger, randomly selected sample, and a
more rigorous design to confirm these effects.
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and well-being of preschool children during the
pandemic funded by the University of Zagreb.

References

Arslan, S., & Akin, A. (2013). Social emotional learning
scale: The study of validity and reliability. Sakarya
Universitesi Egitim Fakiiltesi Dergisi, 25, 23-34.

Baclija Susi¢, B., Fier Sedini¢, N., & Cvrtila, T. (2022).
Razine djetetovog emocionalnog blagostanja i
uklju¢enosti kao indikatori kvalitete glazbenih
aktivnosti u okviru ranog i predskolskog odgoja i
obrazovanja [The level of childs emotional well-
being and involvement as an indicator of the quality
of conducting musical activities at preschool age].
In D. Velicki & M. Dumanéi¢ (Eds.), Suvremene
teme u odgoju i obrazovanju — STOO 2 In memoriam
prof. emer. dr. sc. Milan Matijevié. Uliteljski fakultet
Sveutilista u Zagrebu; Hrvatska akademija znanosti
i umjetnosti, Zavod za znanstvenoistrazivacki rad u
Bjelovaru.

Baclija Susi¢, B., & Buerger-Petrovi¢, N. (2023). Glazbene
aktivnosti kao doprinos razvoju socio-emocionalnih
kompetencija i dobrobiti djece u predskolskoj
ustanovi [Musical activities as a contribution to
the development of socio-emotional competences

Psychology and Music — Interdisciplinary Encounters

and well-being in preschool children]. In S. Vidulin
(Ed.), Glazbena pedagogija u svjetlu sadasnjih i
buducih promjena 8. Glazba i dobrobit u obrazovanju
i umjetnosti (pp. 19-35). Sveudiliste Jurja Dobrile u
Puli, Fakultet za odgojne i obrazovne znanosti.

Baclija Susi¢, B., Cvrtila, T., & Bujani¢, Z. (2024). Utinak
integriranih glazbenih aktivnosti na razvoj glazbenih
sposobnosti djece predskolske dobi [The effect of
integrated musical activities on the development of
preschool children’s musical abilities]. In A. Bili¢, T.
Borovac, & I. Somolanji Toki¢ (Eds.), Zbornik radova
s 1. medunarodne znanstveno-strucne konferencije
Kompetentni sustavi u ranom i predskolskom odgoju i
obrazovanju [Proceedings of the First International
Conference CALT: Creative Approaches to Learning
and Teaching] - KOMPAS (pp.215-232). Sveutiliste
J. J. Strossmayera u Osijeku, Fakultet za odgojne i
obrazovne znanosti; Hrvatska akademija znanosti i
umjetnosti, Centar za znanstveni rad u Vinkovcima.

Baclija Susi¢, B., & Sambol, L. (2022). Glazbene aktivnosti
s djecom predskolske dobi u virtualnom okruzenju iz
perspektive odrzivog razvoja [Musical activities with
preschool children in a virtual environment from
the perspective of sustainable development]. In L. P.
Gortan-Carlin, K. Riman, & B. Baclija Susi¢ (Eds.),
Mizika: zvuk, logos, odgoj i obrazovanje, terapija.
Zbornik radova s 9. medunarodnog znanstveno-strucnog
skupa “Iz istarske glazbene riznice” (pp. 111-131).
Sveuciliste J. Dobrile u Puli, Fakultet za odgojne i
obrazovne znanosti.

Ben-Arieh, A., Casas, F, Frones, I, & Korbin, J. E. (2014).
Multifaceted concept of child well-being. In A.
Ben-Arieh, F. Casas, 1. Frones, & J. Korbin (Eds.),
Handbook of child well-being (pp. 1-27). Springer.
https://doi.org/10.1007/978-90-481-9063-8 134

Brendtro, L. K., Brokenleg, M., & Van Bockern, S. (2005).
The circle of courage and positive psychology.
Reclaiming Children and Youth, 14(3), 130-136.

Bronfenbrenner, U. (1979). The ecology of human
development: Experiments by nature and design.
Harvard University Press.

Carter, B. A. (2011). A safe education for all: Recognizing
and stemming harassment in music classes and
ensembles. Music Educators Journal, 97(4), 29-32.
https://doi.org/10.1177/0027432111405342

Collaborative for Academic, Social, and Emotional
Learning. (2013). Effective social and emotional
learning programs, preschool and elementary school
edition. CASEL. https://files.eric.ed.gov/fulltext/
EDS581699.pdf.

PAM-IE Zagreb 2024 Conference Proceedings



Music in Everyday Life

Collaborative for Academic, Social, and Emotional
Learning. (2020). Fundamentals of SEL. https://
casel.org/fundamentals-of-sel

Day, C., & Gu, Q. (2015). Educadores resilientes, escuelas
resilientes: Construir y sostener la calidad educativa
en tiempos dificiles [Resilient educators, resilient
schools: Building and sustaining educational quality
in difficult times]. Narcea.

Efland, A. (2004). The arts and the creation of mind:
Eisner’s contributions to the Arts in Education. The
Journal of Aesthetic Education, 38(4), 71-80. https://
muse.jhu.edu/article/174592

Eisner, E. W. (2017). The enlightened eye: Qualitative
inquiry and the enhancement of educational practice.
Teachers College Press.

Eriksson, M., Ghazinour, M., & Hammarstrom, A.
(2018). Different uses of Bronfenbrenner’s ecological
theory in public mental health research: What is their
value for guiding public mental health policy and
practice? Social Theory & Health, 16(4), 414-433.
https://doi.org/10.1057/s41285-018-0065-6

European Commission. (2021). Communication from
the Commission... on the global approach to research
and innovation: Europe’s strategy for international
cooperation in a changing world (COM (2021) 252
final). https://eur-lex.europa.eu/legal-content/EN/
TXT/?uri=CELEX:52021DC0252

Franck, K., Seland, M., Rimul, J,, Sivertsen, A. H, &
Kernan, M. (2024). Assessing children’s psychosocial
well-being: Norwegian early childhood education
and care teachers’ challenges when completing
a global screening tool. Contemporary Issues in
Early Childhood, 25(4), 445-459. https://doi.
org/10.1177/14639491221133454

Ho, J., & Funk, S. (2018). Preschool: Promoting young
children’s social and emotional health. Young Children,
73(1),73-79.

Kiipana, M. N. (2015). Social emotional learning and
music education. SED-Sanat Egitimi Dergisi, 3(1),
75-88.

Laevers, F. (1997). Assessing the quality of childcare
provision: Involvement as a criterion. Researching
Early Childhood, 3, 151-165.

Mayr, T, & Ulich, M. (2009). Social-emotional well-
being and resilience of children in early childhood
settings — PERIK: An empirically based observation
scale for practitioners. Early Years, 29(1), 45-57.
https://doi.org/10.1080/09575140802636290

Ministarstvo znanosti, obrazovanja i sporta Republike
Hrvatske [Ministry of science, education and sports
of the republic of Croatia]. (201S). Nacionalni

111

kurikulum za rani i predskolski odgoj i obrazovanje
[National Curriculum for Early and Preschool
Education]. https://mzom.gov.hr/UserDocsImages/
dokumenti/Obrazovanje/Predskolski/
Nacionalni%20kurikulum%20za%20rani%20i%20
predskolski%200dgoj%20i%200brazovanje%20
NN%2005-2015.pdf

Neuman, M. J, & Powers, S. (2021). Political
prioritization of early childhood education in low
and middle-income countries. International Journal
of Educational Development, 86, 102458. https://doi.
org/10.1016/j.jjedudev.2021.102458

Newhouse, K. S. (2020). Small spaces, big moments:
Understanding the spatialized lived experiences of
youth and adults in restricted educational programs
(Publication No. 242513299) [Doctoral dissertation,
Teachers College, Columbia University]. ProQuest
Dissertations & Theses Global.

Rakap, S., Balikci, S., Kalkan, S., & Aydin, B. (2018).
Preschool teachers’ use of strategies to support
social-emotional competence in young children.
International Journal of Early Childhood Special
Education, 10(1), 11-25. https://library.iated.org/
view/RAKAP2017PRE

Study of Early Education & Development Project
Consortium. (2018). The psychosocial well-being
of young children in ECEC settings: Research report
of the SEED Project (2017-2019). Leiden: SEED
Project. https://hdlhandle.net/11250/4948766

Schmid, S. (2024). Music-related wellbeing as a
teaching objective? A critical interpretive synthesis.
International Journal of Music Education, 42(1), 1-17.
https://doi.org/10.1177/02557614241237231

Sheridan, S., & Pramling Samuelsson, I. (2013). Preschool
a source for young children’s learning and well-being.
International Journal of Early Years Education, 21(2~
3), 207-222. https://doi.org/10.1080/09669760.2
013.832948

Stewart, J., Garrido, S., Hense, C., & McFerran, K. (2019).
Music use for mood regulation: Self-awareness and
conscious listening choices in young people with
tendencies to depression. Frontiers in Psychology, 10,
1199. https://doi.org/10.3389/fpsyg.2019.01199

Tatalovi¢ Vorkapi¢, S. (2019a). Podrska socijalno-
emocionalnoj dobrobiti djece u Hrvatskoj: Prikaz
tri znanstveno-stru¢na projekta [Supporting the
Social-Emotional Well-Being of Children in Croatia:
Overview of Three Scientific-Professional Projects].
In M. Orel (Ed.), EDUVision 2019 - Sodobni pristopi
poucevanja  prihajajocih  generacij (pp. 69-83).

EDUpvision.

PAM-IE Zagreb 2024 Conference Proceedings



112

Tatalovi¢ Vorkapi¢, S. (2019b). Socio-emocionalna
dobrobit i otpornost djece rane i predskolske dobi:
Kako omoguc¢iti da djeca (p)ostanu dobro? [Socio-
emotional well-being and resilience of young and
preschool children: How to ensure children (re)main
well?] Dijete, vrti¢, obitelj, 89, 2—6.

Tatalovi¢ Vorkapi¢, S. (2020). Psihologija privrZenosti i
prilagodba u djecjemu vrtiéu — Psihologija dobrobiti djece
vol. 1 [Psychology of Attachment and Adjustment in
Kindergarten: The Psychology of Child Well-Being].
Sveuciliste u Rijeci, U¢iteljski fakultet.

Tatalovi¢ Vorkapi¢, S. (2021). Kako bez suza u djecji
vrtic i osnovnu Skolu?: Podrska socijalno-emocionalnoj
dobrobiti djece tijekom prijelaza i prilagodbe, Psihologija
dobrobiti djece vol. 2 [How to Go to Preschool
and Primary School Without Tears?: Supporting
Childrens Social-Emotional Well-Being During
Transitions and Adaptation, Child Well-Being
Psychology, vol. 2]. Sveudiliste u Rijeci, Utiteljski
fakultet; Grad Rijeka.

Tatalovi¢ Vorkapi¢, S. (2022). Children’s socio-emotional
well-being and resilience during transition from
family home to kindergarten. In V. Chiou, L. Geunis,
O. Holz, N. O. Ertiirk, J. Ratkowska-Pasikowska, &
F. Shelton (Eds.), IPIE 3rd International Conference
- International Perspectives in Education: Voices from
the classroom, Conference Booklet (p. 48). Katholike
Universiteit Leuven.

Tatalovi¢ Vorkapi¢, S. (2024). Dobrobit djece tijekom
prijelaznih  perioda: Empirijska provjera Ekolosko-
dinamickog modela, Psihologija dobrobiti djece vol. 3
[Children’s Well-Being During Transitional Periods:
Empirical Testing of the Ecological-Dynamic Model,
Child Well-Being Psychology, vol. 3]. Sveuiliste u
Rijeci, Utiteljski fakultet.

Tatalovi¢ Vorkapi¢, S., & LoCasale-Crouch, J. (2021).
Supporting children’s well-being during early
childhood transition to school. IGI Global.

Tatalovi¢ Vorkapi¢, S., & Lonéari¢, D. (2014). Validacija
hrvatske verzije Ljestvice socio-emocionalne
dobrobiti i otpornosti predskolske djece [Validation
of the Croatian Version of the Preschool Children’s
Socio-Emotional Well-Being and Resilience Scale].
Hrvatska revija za rehabilitacijska istrazivanja, S0(2),
102-117.

United Nations. (2015). Transforming our world: The 2030
agenda for sustainable development (A/RES/70/1).
https://sdgs.un.org/2030agenda

Upitis, R. (2001). Spheres of influence: The interplay
between music research, technology, heritage,
and music education. International Journal of
Music  Education, 37(1), 44-58. https://doi.
org/10.1177/025576140103700105

Psychology and Music — Interdisciplinary Encounters

Varner, E. (2020). General musiclearningis also socialand
emotional learning. General Music Today, 33(2), 74—
78. https://doi.org/10.1177/1048371319891421

Vranjican, D, Prijatelj, K., & Kuculo, I. (2019). Cimbenici
koji utjetu na pozitivan socio-emocionalni razvoj
djece [Factors Affecting the Positive Socio-Emotional
Development of Children]. Napredak, 160(3-4),
319-338.

Yorke, L., Rose, P, Bayley, S., Wole, D., & Ramchandani, P.
(2021). The importance of students’ socio-emotional
learning, mental health and wellbeing in the time of
COVID-19. RISE Insights, 25, 1-11. https://doi.
org/10.35489/BSG-RISE-RI_2021/025

https://doi.org/10.17234/9789533793085.14

PAM-IE Zagreb 2024 Conference Proceedings



